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Team Process for Creating Common Formative Assessment

Idenﬁfy Power Sfandurds The district/school/team
applies filters of:

e Endurance

* leverage

+ Readiness
Districts can use an “accordion
process” to engage teams
across-schools

§ Why? To determine the standards
that should be prioritized in
instruction, monitored for their
aitainment, and supported through
R interventions.

Circle the verbs and underline
the nouns. Clarify the context
for demonstrating learning and
identify the approximate level
according to Bloom's
Taxonomy. ldentify the “big
ideas” and essential questions.

“Unwrap” the Power Standards

§ Why2 To clarify the infent of the

b standard in terms of what students
¥ should know and do and the big

8 :deas/essential questions that focus
R the learning.

The team identifies the “end
in mind” for students’
attainment of the power
standards by addressing the
following questions:

o Under whot conditions or in what
context?

# To what degree?

» With what level of support?
Teams cun create rubrics,
identify anchor papers, and
set SMART goals during this
phase.

Determine Criteria for Success

} Why? To establish consistent
expectations for students’ attainment
of the power standards. This

answers the question, “how well2”

Design and Use Quality
Common Formative
Assessments forLearning

» Using an assessment plan,
the team designs 4-5 itemns
per essential learning, using
an appropriate assessment
type fo effectively measure
the learning target.

Protocols are used to

analyze daota and take action

on results.

Why? To consistently monitor

student aftainment of the prioritized
standards along the way, before it’s
too late. Must involve USING the
data from assessments.




Unwrapping Template

© Power Standard:

@ Big Idea:

© Essential Questions:
L

@ CONCEPTS (Nouns) © SKILLS (verbs)
Students will know: And will be able to:
{place Bloom's level after each verb

phrase: See ©)

Bioom's Level

Higher-order thinking

Lavel 6: Creating

{Combining ideas or
elements o create a
novel idea).

Common verbs: Create,
hypothesize, plan,
design, produce,
constuct, formulate,
invent, transform,
originate, generate,

Level 5: Evaluating
{Critique the credibility of
ideas, materials and
methods through the
application of criteria).
Common verhs: Check,
detect, menifor, judge,
critique, appraise,
defend, jusiify, assess,
prioritize, convince,
discriminate

Level 4: Analyzing
(Identification of the
component parts
contained within a
concapt or piece of
information).

Commeon verbs:
Differentiate, determine,
discriminate, distinguish,
organize, infegrafe,
outline, soive,
experiment, investigate

Lower-order thinking

Level 3: Applying
(Application of leamed
strategies, concepts,
principles and theories in
context}.

Common verbs:
implemnent, apply,
davefop, execute,
construct, model,
display, illustrate, carry
out, transfer

Level 2: Understanding
{Comprehension of
information or concepts).
Cormmon verhs:
Summarize, clarify,
paraphrase, represemt,
translate, exemplify,
Hlustrate, categorize,
matich, distinguish,
conclude, reorganize

Level 1: Rgmembering

(Specific recall or
identification of facts or
information).

Common verhs: ielf,
fist, defing, iabel, recite,
recall, refrieve, record,
relafe, recognize,
identify, describa,
examine, locate, match,
say, show, tell, write
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"REPRODUCIBIE

Seeking Evidence Protocol

(Steps 1 through 8 are modified from Standards in Practice Protocol,
developed by Ruth Mitchell, The Education Trust, 1997)

Step 1: Team gathers and greets. (5 minutes)
Identified facilitator sets the tone that this session is about gathering evidence of standards

implementation, assessment accuracy, and student learning.

Step 2: Do the assignment or task. (5 minnfes)
Team members do the assignment as given to the stadents. (Option: For complex
assignments, read through the tasks and reflect on what students might do.)

Step 3: Seek evidence of standards integration. (10 minutes)
Team clarifies the demands of the assignment or task, naming the knowledge, reasoning,
skills, and product targets. Identify and document the standards or parts of the standards
addressed in the assignment or task and accommodating scoring guide or criteria. (Note: I no
scoring guide is available, one must be created to proceed.)

Step 4: Score the work. (20 minutes)
Group scores the assignment using an efficient and useful scoring strategy such as “pile and

label” or “post and pass.”

Step 5: Seek evidence of student learning. (10 minutes) :
Graphically display the results of the scored work in a manner that helps clarify findings.
Using scored documents, seek and record evidence to the following questions:
1. ‘What does this student work tell us about what students know and can do?
3. What does this student work tell us about what students are still missing?
3. What indicators, in any, offer insight into student misconceptions and highlight
potential intervention strategies?

Step 6: Develop intervention strategies. (7 minufes)
Using the results, write specific plans to address the following:
1. What needs to happen in our classrooms so that all students can achieve at high levels
on this assessment?
2. What needs to happen within our team so that all students are achieving?

Step 7: Revise or improve the assessment design as needed. (5 minutes)

With evidence of stodent learning in hand, revisit the standard, assessment, and scoring guide.

Address the following:
1. Was the assignment well designed to help students demonstrate knowledge and
exercise required skills?

2. Modify the assessment or scoring guide as needed.

Step 8: Reflect on the experience. (3 minutes)
Group discusses the process: Was the process successful? What did we learn? What should

we do to make the next session successful?

11



Sample Protocol for Reviewing Results
of Common Assessments

Below is a suggested sequence that teams can use to review the results of common formative assessments.
The review session can be structured to take place in 30 to 60 minutes. It is recommended that teams
appoint a facilitator, a timekeeper, and a recorder for this process.

Step I. Review standards being assessed in this common formative assessment and the
agreed-upon level of proficiency expected for students.

Step 2. Organize the evidence (determine how the team will score the work).
Note: If this is a multiple choice test, be sure to provide the test plan that indicates which standards are
being assessed by each question.

Step 3. Score the waork.

This can be done several ways. Assessments can be scored entirely during the team meeting (if time allows),
or members can bring representative assessments. However, your team’s ultimate goal is to make sure that
all students’ work is examined to ensure that they are attaining the skills and concepts targeted within the
instruction. It is recommended that members score work from classes other than their own. For
assessments that are more subjective, utilize rubrics and anchor papers to build consistency in scoring
across the team. ’

If the team is reviewing a muitiple choice test or other selected response measure, members will examine
the data while referencing the questions.

Step 4. Look at patterns that emerge (group discussion).
o What concepts seem to have been well established? Not well established?
© Are we seeing some common errors? Misunderstandings? A common group of students? (List
students who didn’t demonstrate proficiency of key concepts or skills.)

Step 5. Discuss implications for adjusted instruction.
o Did we actually teach what we intended?
o Are our resource materials actually aligned to our targeted learning outcomes?
o What concepts or skills need to be re-taught to the whole class?

Step 6. Discuss implications for interventions.
o Which students have not achieved proficiency?
o What short-term interventions need to be provided to ensure that all students are proficient in the
targeted skilis and concepts?
o How will these interventions be delivered? When? By whom?
o What evidence will be gathered throughout the intervention to monitor student lea rning?

Step 7. Discuss implications for adjusted assessment.
o Did the assessment measure what we wanted to measure?
o Do we have agreement and consistency in scoring this measure?
o Are additional questions required to effectively measure these skills or concepts?

Step 8. Make a plan for action.
© Before leaving the meeting, the team develops a specific plan for what happens next. The plan
includes specific actions, the person responsible, and the focus of the next meeting.

12
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Team Check for Common Formative Assessments

Refining/
daveioplng
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~ [
w [

e [7] Established

practice

Indicators

1, Our team has reached agreement on the value of
common formative assessments and how we will use
of data.

2. Our team has identified the power
standards/essentia!l leaming targets, and determined
when they will be taught across the year.

3. Our team has unwrapped the standards in order fo
get up front agreement on the specific skills and
concepts we're trying to teach.

4. Our team has a process for determining the quality
of work/leve! of mastery our students should have,
and sets goals based on our greatest area of need in
student learning.

5. Our common formative assessments are designed
to monitor student understanding on just a few key
leamning targets at a time.

6. Our common formative assessments contain an
appropriate humber of ifems (4-5 per power
standard) fo effectively assess leaming.

7. Our team administers common formative
assessments on a frequent basis in order to closely
monifor and support student attainment of crifical
skills and concepis.

8. Our team has a process to analyze the results of
our commeon formative assessments in a timely -
fashion.

9. Our tearn acts upon the resulfs of our common
formative assessments in order to improve student
leamning.

10. Our team engages students in the assessment
process and provides meaningful feedbackin a
timely fashion.

‘Next Steps

13



Task Deconstruction

Item # Knowledge Skills
_ Instructional Strategies
Agreed Upon Instructional How it will help all Implementation
Strategies

students

T4




